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 Yes Partly No Evidence, Comments and Actions 

Setting approach to inclusion     

The setting is fully committed to Equality Act 2010 (EA) and the SEND Code of Practice (CoP) 
2015.  The setting is welcoming to a family irrespective of the child’s needs and has a 
proactive approach to organising provision for any child. 
- Is an Inclusion/Special Education Needs (SEN) policy in place which reflects the anticipatory 
duty of the Code of Practice 2015? E.g. is ready and prepared to meet the needs for any child 
or at least explore the possibility of meeting the child’s needs and be prepared to make 
reasonable adjustments). 
- How do you ensure that all staff are fully committed to inclusive practice? 
 

    

The setting demonstrates an inclusive approach as required in the statutory framework in 
the EYFS and in line with SEND Code of Practice 2015 and demonstrates a positive approach 
to receiving children with additional needs which includes if appropriate contributing 
evidence towards the graduated approach, that is likely to be led by the child’s educational 
setting. 
- How do your admission and settling-in procedures reflect your inclusive approach? 
- How do you collaborate with partner educational settings regarding children with additional 
needs? 
- Are parents and children’s views gathered and acted upon? 
 

    

The setting has experience in supporting children with a range of additional needs and plans 
appropriate differentiation and support for individual children. 
- Have you experience of supporting children with a range of additional needs? 
- What evidence do you have to show appropriate differentiated and personalised support? 
E.g. Education Health Care (EHC) plan, action planning to ensure child can access the 
provision,  differentiated provision as appropriate and risk assessments. 
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Leadership and management     

The setting effectively identifies children who require additional arrangements to be made 
and refers to the Northamptonshire Special Educational Needs  Descriptors. 
- What do you use to support effective identification of children with additional needs? 
- Are you aware of the local offer and how to access local information? 
-What processes do you follow if you have concerns? 

    

The Special Education Needs Co-ordinator/Inclusion Co-ordinator (SENCo/INCo) and staff 
have ownership of the policy, which has clear, parent friendly descriptions of the setting’s 
SEND process. 
- Have all staff been involved in the updating of the SEND policy in line with Code of Practice 
2015? 
- Is the policy easily read and understood by parents/carers? 

    

The setting has at least one member of staff that has updated training on the EHA (Early 
Help Assessment) 

    

The setting takes responsibility for staff CPD and trains new staff within the induction 
process to understand their obligations and processes with regard to SEND . Staff turnover 
is planned so it does not interrupt provision for a child with additional needs and/or SEND 
support. 
- Do the leadership team ensure that systems are in place to ensure that new and existing staff 
understand their obligations and processes? 
- How do you minimise interruptions to children’s provision in the event of staff changes? 

     

Robust observation and identification processes for children with SEND are apparent 
throughout the setting and all staff aware of differentiating provision in order to meet 
individual needs.  Staff are sensitive to parents readiness to discuss their child’s needs. 
- How do you ensure that observation and identification processes for children with SEND are 
robust and consistent across the setting? 
- What evidence do you have to support this?  
- Are staff sensitive to the needs of parents and prepared to tackle difficult conversations?  
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The setting is aware of and follows legal requirement for SEND Code of Practice 2015 and 
Equality Act 2010. 
- Are all your policies for SEND and Inclusion in line with SEND CoP 2015? 

     

The setting proactiviely supports children with SEND 
What evidence do you have of this? E.g. minutes of discussion with educational providers, 
transition arrangements.  

    

Management are proactively committed to meeting the needs of all children in their setting 
and supporting their SENCo/INCo.   
-Consider recruitment and induction processes to ensure that there is a commitment to 
inclusion. 
- How do you maintain a commitment to inclusion which is shared by all staff? 

    

The Management team demonstrates a positive attitude and approach to making 
reasonable adjustments, as per Equality Act 2010.  They understand their anticipatory duty 
to be ready and prepared to meet the needs of all children. 
- How do you keep updated with local information regarding multi-agency professionals and 
other settings? 
- What evidence do you have of preparations prior to a child starting at the setting? E.g. 
admission meetings, risk assessments and transitional information e.g. one page profile. 
- How is the setting prepared to welcome and explore ways of meeting children’s needs. 
- How do you ensure that all staff know how to respond appropriately within the legal 
requirements? 

    

Role of SENCo/INCo     

Best practice is the setting has a named SENCo/INCo . 
- Who is responsible for coordinating support for children with additional needs.  

    
 

The SENCo/INCo can independently lead, write and implement:                                                                         

Pre admission meetings are routinely held and transitions arrangements made.     
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Risk assessments.     

Care plans.     

Action planning.     

PEEPS (Personal Emergency Evacuation Plan).     

Seeking information and support from relevant agencies.     

The SENCo/INCo writes, minutes and contributes to reviews     

One page profiles.     

The SENCo/INCo supports staff with identification of SEND arrangements for individual 
children. 

    

The SENCo/INCo organises identified training linked to specific needs and may use outside 
agencies independently for support and training, e.g. online training, health professionals 

    

The SENCo/INCo can work alongside the main provider and contribute to the planning and 
able to evaluate the effectiveness and access to provision.  

    

Setting staff work to support individual children’s needs to promote inclusion and 
independence.            

    

All staff aware of the content of a child’s action plan and how to support the child’s learning 
by making a variety of flexible arrangements across the provision. 

    

The SENCo/INCo leads co-ordination of work for the child and supports the confidence of all 
staff in meeting the child’s needs.      

    

Action plans reflect the child’s strengths, motivations and interests and these are actively 
built on.  Parents  and children’s views taken into account. 

    

Adjustments are made to both the environment and to activities throughout the setting to 
increase a child’s inclusion and independence. 
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Partnership with parents/families     

The setting works to build a good relationship with all families and actively seeks 
information about individual children and their strengths/areas to develop. 
- What evidence do you have of good partnerships with parents/carers?  

    

There are regular opportunities for discussion with parents regarding their child’s 
development  through a range of verbal / written/visual strategies. 
- What evidence do you have? E.g. home/setting communication books, informal discussion or 
planned meetings. 

    

The setting uses strategies to support the inclusion of all parents. For example, those with 
English as an additional language/literacy and other vulnerable groups. 
- How do you support families and children with EAL and other vulnerable groups? E.g. 
evidence of key person systems, partnerships with parents, sharing of home languages and 
use of translators and interpreters. 
- The setting has an open two way relationship with parents/carers. 

    

Voice of the child     

The child’s voice is listened to and views taken into account. Page 8 of the SEND code of 
Practice, 2015. (1.1)        
- How do you ensure that the child’s views are listened to and taken into account? E.g. 
observation, and planning play opportunities linked to child’s interests, displays, action plans 
and target setting, reviews, portfolio, One page profile, on entry information. 

    

Any other comments: 

 

 

 


